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Evaluating metacognitive strategies to comprehend
narrative texts
Evaluacion de las estrategias metacognitivas de
comprension de textos narrativos

Elisa Larrafiaga y Santiago Yubero
Universidad de Castilla-La Mancha

Abstract

One of the most worrying areas in edu-
cation today is reading comprehension. The
conceptualisation of the comprehension
process has been enriched in recent years as
metacognitive aspects have been included
as an essential strategy to optimise its de-
velopment. Certain instruments are used to
evaluate metacognitive strategies for com-
prehending expository texts at school, but
not for narrative literary texts. This paper is
aimed to develop a Questionnaire of Meta-
cognitive Strategies to Comprehend Narrati-
ve Texts (CEMCoTeN is its Spanish acronym)
to help improve comprehension processes
and their didactical development. The ins-
trument was completed by 610 University
of Castilla-La Mancha students. The results
reflect three different metacognitive factors
thatrelate to the comprehension of narrative
texts: Global Reading Strategies, Customiza-
tion Strategies and Creativity Strategies.

Resumen

Una de las 4reas educativas de mayor
preocupacion enlaactualidad esla compren-
si6én lectora. La conceptualizacién del proce-
so de comprensién se ha enriquecido en los
ultimos afios incluyendo los aspectos me-
tacognitivos como una estrategia esencial
para la optimizacién de su desarrollo. Exis-
ten diversos instrumentos para evaluar las
estrategias metacognitivas de la compren-
sioén de textos expositivos escolares, pero no
asi de textos literarios narrativos. El objetivo
de este trabajo ha sido desarrollar un Cues-
tionario de Estrategias Metacognitivas de
Comprension de Textos Narrativos (CEMCo-
TeN) para que pueda servir de ayuda en la
mejora de los procesos de comprensiéon y en
su desarrollo did4ctico. El instrumento fue
completado por 610 estudiantes de la Univer-
sidad de Castilla-La Mancha. Los resultados
diferencian tres factores metacognitivos en
la comprensién de textos narrativos: Estrate-
gias Globales de Lectura, Estrategias de Per-
sonalizacién y Estrategias de Creatividad.
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Introduction

Achieving good reading comprehension is
a main educational objective and an increas-
ingly essential prerequisite to attain success
in today’s societies (Clark & Rumbold, 2006).
The 21st-century society considers it essential
that all citizens, particularly young ones, have
the required skills to access information and
to transform them into knowledge. This is
possible only if individuals are able to acquire
readingskills fromreadingand writing practice
(Gutiérrez-Braojos & Salmerdn, 2012).

Mokhtari and Reichard (2002) used the term
reading metacognition to refer to knowledge
about the cognitive skills and mechanisms
required to understand a text. Recent studies
have placed special emphasis on the fundamen-
tal role that reading metacomprehension plays
in a good reader’s skills (Murphy, Wilkinson,
Soter, Hennesey & Alexander, 2009; Pearson,
2009), in such a way that good readers are
aware of the strategies they use and the control
of their use (Carrell, 1998; Flavell, 1979).

In recent years, research into improving
readingcomprehensionhasfocusedonteaching
the comprehension strategies employed by
people with good reading comprehension
levels (Berkeley, Scruggs & Mastropieri,
2010; Dole, Nokes & Drits, 2009; Gayo et al.,
2014; Jitendra, Burgess & Gajria, 2011; Solis
et al., 2011). Several studies have shown that
training in metacognitive skills improves the
reading comprehension of expository texts
(Lopez-Escribano, Elostia de Juan, Goémez-
Veiga & Garcia Madruga, 2013; Madariaga &
Martinez, 2010; Soriano, Sanchez, Soriano &
Nievas, 2013). Studies have basically centred
on the comprehension of expository texts
given the relation between developing reading
comprehension and successful school learning
(Johnston, Barnes & Desrochers, 2008;
Madariaga & Martinez, 2010; Madhumathi &
Ghosh, 2012).

Although the importance of efficiently
dealing with different texts has been acknowl-
edged (Tolchinsky & Solé, 2009), not much
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attention has been paid to studying the
metacognition of narrative texts. However,
trainingreading citizens should be one society’s
basic objectives because, among other reasons,
reading will “model a person’s civicand cultural
attitude” (Molina-Villasefior, 2006, p. 104).
Someone who is devoted to reading will seek
new learning situations, will use innovative
strategies to learn, and will promote self-learn-
ing (Guthrie et al, 2007, Wigfield et al, 2008;
Oistein, 2009). Reading habits are also related
with school performance (Yubero & Larrafiaga,
2010) because enjoying reading is a very
important factor for students’ academic perfor-
mance, and is even placed above their family’s
socio-economic status (Kirsch, de Jomg,
Lafontaine, McQueen & Mendelovits, 2002).
Logan, Medford and Hughes (2011) stated that
reading for pleasure would be a good way of
improving education standards and reducing
social exclusion.

Evaluating metacognitive strategies

Many instruments are available, which
evaluate the metacognitive strategies that
studentsuse while reading expository texts (i.e.,
Index Reading Awareness by Jacobs & Paris, 1987
Metacognitive Reading Awareness by McLain,
Gridley & Malntosh, 1991; Reading Strategy
Use by Pereira-Laird & Deane, 1997; Escala de
Conciencia Lectora by Jiménez, Puente, Alvarado
y Arrebillga, 2009). The most internationally
used instrument to evaluate metacognitive
skills for reading is the Metacognitive Awareness
Reading Inventory (MARSI, Mokhtari &
Reichard, 2002). MARSI not only evaluates the
self-perceived use of metacognitive strategies
while reading expository texts, but also centres
on the specific reading of academic texts. Its
objective is not to measure comprehension,
but to test the metacomprehension strategies
employed by, and help students to enhance the
skills they do not use in order to develop them
to improve their comprehension capacity. In
this way, test results are used to plan sessions
and to organise classroom activities. MARSI is
alist of 30 statements and each one is associated
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with using a type of strategy. Students must
indicate the frequency with which they use it on
a scale that goes from Never to Always. Three
subscales group the items: 1) Global Reading
Strategies -which consist in the reading strat-
egies related to readers’ reading control and
management-; 2) Problem-Solving Strategies
-which are the strategies linked to overcom-
ing obstacles in order to comprehend a text-;
3) Reading Support Strategies -these being the
strategies readers adopt to better comprehend
the text-. The original version was designed for
Secondary Education studentsand highinternal
consistency was obtained: a= .89. Subsequent
studies with similar samples confirmed this
instument’s reliability: Cromley (2004), a=.71;
Cromley & Azevedo (2004), a= .87; Cromley &
Azevedo (2006), o=.88. MARSI has been applied
to university students. Its psychometric prop-
erties have proved adequate, with reliability
between .77 and .89 (Al-Dawaideh & Al-Saadi,
2013, Gdémez, Solaz & Sanjosé, 2014; Qun,
Roehring, Mason & Meng, 2011). To study
its convergent validity, several authors have
employed the correlation with the self-informa-
tion measurement of readers’ skill (Mokhtari &
Reichard, 2002; Qun et al., 2011). A value of .33
between the MARSI score and the reading range
informed by participating subjects has been
obtained.

We are unaware of the existence of any
specific instruments that evaluate the char-
acteristic metacognitive strategies adopted to
comprehend narrative literary texts.

Reading comprehension of narrative texts

Textual comprehension varies according
to the type of tasks and cognitive demands
required (Lopez-Escribano et al., 2013). Readers
activate distinct metacognitive strategies in
accordance with the activity they must perform
and the type of text they face: select informa-
tion, interpret its meaning, or activate one’s
own experience and knowledge that reading
provides. Narrative texts are characterised
by the presence of characters who undertake
several actions which, in turn, give way to
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events that are causally connected. Readers’
activity consists in, among other matters,
bridging the gaps that appear in the sequence
of described events, which entails making
inferences in constructing their representation
(Garate, 1994).

From the socio-cultural paradigm, special
importance is attached to narrative activ-
ities as a cognitive process (Bruner, 1991;
Vygotski, 1994). We ought to think that nar-
rative structures help organise knowledge and
make progress in the social comprehension
of the world through the realities that stories
reflect. The pedagogic value of reading lies in
narrated, real or fictitous experiences, which
open up life expectations to us, and can rein-
force us personally by offering social reading
and personal development possibilities. More
than 25 years ago, Bettelheim (1986) consid-
ered that given their plot and outcome, folk
and fairy tales are excellent resources to help
solve emotional conflicts and to build a better
balanced personality. Todorov (1991) stated
that “..literature is about human existence...
It would mean nothing if it did not allow us
to understand life better” (p. 73). Similarly,
Burns (2005) indicated that narrations can
help us to improve, be enriched and become
stronger. According to Parkin (2004), listen-
ing to, and talking about and discussing a
story, permit analytical thinking to enable us
to then transfer what has been learnt to our
own real situations. Méndez (2006) stressed
the psycho-pedagogic function of literary
reading as far as readers’ personal lives are
concerned, along with their comprehension
of the surrounding reality. Basanta (2010) also
considered that reading could be our main
ally to discover reality. Along the same lines,
in 2001 the European Commission stated that
reading goes beyond the school education
setting asit contributestonotonly individuals’
social integration, but also to their personal
development.

For reading to provide us with such
benefits, we must go beyond simply decoding
signs and enter the personal construction
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of the text. Attaining the reading skill from
narrative texts is achieved only by executing
active reading, during which readers need to
get involved in the text and start building it as
they advance with their reading. This process
takes place only when subjects interact with
the text, and when they make reading their
own and create their own reading. Readers
have to use the text as a chance for emotional,
cultural and personal reasoning (Pérez-
Tornero & Sanagustin, 2011). Within this
conceptual frame, narrative reading requires
reflecting on and analysing the text, one’s
personal empathy with the text, and making
the text one’s own. It is absolutely necessary to
place oneselfin an interactive process between
the text and readers, where readers integrate
the story from their own former experience,
and assign a personal meaning to the text
through which they can understand the char-
acters, their expectations, intentions, beliefs,
and the reasons for and the consequences of
their own actions (Yubero & Larrafiaga, 2013).

Objective

The objective of the present study was to
devise an instrument to evaluate metacogni-
tive strategies to comprehend narrative texts.
By taking a similar structure to the MARSI
items, and having theoretically reviewed the
metacomprehension strategies of narrative
texts, a questionnaire was devised and tested
with university students.

Method

Participants

Six hundred and ten University of Castilla-La
Mancha students (Spain) participated in this
study. They were aged 18-54 years (mean age
of 21.74 years; standard deviation of 4.25), of
whom 75% were under the age of 22 and 80%
were female. The students who formed the
study sample were studying the Degrees of
Education, Social Education and Social Work,
which explains the gender bias of our sample.
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Instrument

The original questionnaire had 36 items,
which included the strategies (cognitive
processes) that readers had to adopt to read nar-
rative literary texts. Students had to indicate
the frequency with which they used these strat-
egies on a scale from 1- Never to 4- Always.

Students also had to answer two questions
about their voluntary reading activity. The
first one was about frequency, and the second
question asked about the amount they read.
The first question asked them about informa-
tion on the time they spent reading voluntarily
(1- never, 2- hardly ever, 3- on occasion in a trime-
stre, 4- on occasion in a month, 5- once or twice a
week, 6- everyday or nearly everyday); the second
question asked them about the number of books
they hadreadinthelastyear (1-none, 2-1or 2, 3-
between 3 and 5, 4- between 6 and 10, 5- between
11 and 15, 6- between 16 and 20, 7- between 21
and 50, 8- more than 50).

Procedure

The questionnaire was completed in uni-
versity classrooms. The university students
who participated did so voluntarily and anony-
mously, and they had 15-20 minutes to complete
the questionnaire.

Results

A free factorial analysis with Varimax
rotation of all the items was firstly run in order
to know the instrument’s underlying structure.
Five factors were obtained which explained
61.59% of variance. The first factor grouped the
items that represented a customisation activity
of the text; i.e. “I consider why the charactersin
the book behave in a certain way”, with 15.27%
of variance. The second factor was made up of
the items which referred to creative activity;
i.e.: “I try to guess what will happen while I
read”, which explained 14.25% of variance. The
other three factors, which explained 32.07% of
variance (12.56%, 11.19% and 8.32% respec-
tively), represented the global metacognitive
skills to help comprehend a given text; for
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example, in factor 3: “When the text is diffi-
cult, I pay more attention when I'm reading it",
infactor 4: “I stop now and again to think about
what I'm reading”, and in factor 5: “I go back to
pick up the thread when I'm not concentrating”.

The specific weight of each item in the com-
munality of the questionnaire was analysed.
In order to obtain a shorter questionnaire and
guarantee the validity of the final instrument,
those items with a value below .500 were
removed. Table 1 shows the values of the 17
original questionnaire items, which made up
the finally proposed instrument.

Table 1. Communality of selected items

Original item Extraction
7 .593
9 .664
12 .605
14 .625
17 .595
18 .705
20 .725
21 .708
22 .760
24 .607
29 .759
30 .566
31 724
32 .625
33 .740
34 .658
35 .659

Kaiser-Meyer-Olkin's measure of sample
adequacy, KMO= .86, and Bartlett’s test of
sphericity, x*(136)= 2459.78, p< .001, both con-
firmed the goodness of performing the data
reduction analysis in the final test. A factorial
analysis with Varimax rotation was run by
fixing the structure onthreefactors. Theresults
confirmed the structure encountered in the
original questionnaire (table 2) by distinguish-
ing among Customisation Strategies, Creativity
Strategies and Global Reading Strategies, which
explained almost 46% of variance and gave a
total scale realibility of .83. The Global Reading
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Table 2. The factorial structure of the Questionnaire
of metacognitive strategies to comprehend narra-
tive texts (CEMCoTeN, its Spanish acronym)

Item GRS | CsS CtS

1. I'stop at some paragraphs | .571
to reflect on them

2. Ipay attention and read .715
carefully to make sure I com-
prehend what I'm reading

3. I'gobackto pick up .636
the thread when I'm not
concentrating

4. Ican deduce a vision of .707
reality from reading

5. I'relate the text to real life .703
andIalso compare it to real
life.

6. When the text is difficult, I .488
pay more attention when I'm
reading

7. I consider why the characters 496 | .424
in the book behave in a certain
way

8. I stop now and again to 461
think about what I'm reading

9. Iresort to my experiences to .670
help me understand whatI'm
reading

10. Iimagine being in the .598 | .410
characters’ place

11. I analyse the characters .528 | .468
and imagine how they feel

12. Icheck my comprehension | .531
when I come across contradic-
tory information

13. I'try to guess what will .740
happenasIread

14. WhenIdon't understand 611
the text, [read it again to
improve my understanding

15. Iimagine howI'd like the .783
story to unfold
16. Icheck if what I assumed .687

about the text is right or wrong

17. I'try to guess the meaning .484
of the words or sentences I

don’t know
% Variance 15.99 | 14.99 | 14.89
Reliability 72 77 .78

Note: EGL: Global Reading Strategies; CsS: Customisation
Strategies; CrS: Creativity Strategies.
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Strategies (GRS) in the rotated structure moved
to the first factor. The second factor was made
up of the items selected from the Customisation
Strategies (CsS). The third factor grouped the
Creativity Strategies (CrS).

The three factors were related, and the value
between the specific narrative text strategies
was higher, the CrS and the CsS, r=.76, p< .001,
than for the GRS, GRS/CsS: r=.54, p<.001; GRS/
CrS: r=.50, p< .001.

The CEMCoTeN Questionnaire (see Annexe
1) obtained suitable convergent validity values
for both the frequency of voluntary reading,
r= .23, p< .001, and the amount of voluntary
reading, r= .27, p< .001. The obtained values
confirmed the relation between the study var-
iables and the distinct nature of the concepts
being evaluated.

The student gender analysis confirmed the
superiority of females in all the components
of the metacognitive strategies to comprehend
narrative texts (table 3).

Table 3. Comparing the means of the CEMCoTeN
Questionnaire factors according to gender

Strategy Males | Females t p d
GRS 2.99 3.10 -2.21 | .027 | .09
CsS 2.99 3.15 -3.52 | .000 | .14
CtS 3.05 3.29 -3.15 | .002 | .13

Note. EGL: EGL: Global Reading Strategies; CsS:
Customisation Strategies; CrS: Creativity Strategies.
Measurement scale, from 1- Never to 4- Always.

Discussion

One of today’s most worrying matters is
reading comprehension. The conceptualis-
ation of the comprehension process has been
enriched in recent years and includes metacog-
nitive aspects as an essential tool to optimise its
development. Different instruments exist that
evaluate the metacognitive strategies to com-
prehend expository texts used at school, but the
same cannot be said when talking about narra-
tive literary texts. From socio-constructivist
assumptions, we understand the evaluation of
comprehension metacognition to be situations
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of interaction which allow cognitive processes
to be observed and analysed in order to deter-
mine how to positively influence improvements
in reading processes. Based on MARSI,
our questionnaire was devised to evaluate
metacognitive strategies to comprehend narra-
tive texts. The objective of creating CEMCoTeN
was to obtain an instrument to help readers
and mediators to make a diagnosis that allows
us to detect cognitive comprehension strategies
that are not activated in reading narrative texts
and to, thus, plan efficient intervention. Along
the same lines for metacognitive strategies to
comprehend expository texts (Lépez-Escribano
et al.; Madariaga & Martinez, 2010; Soriano
et al., 2013), it is noteworthy that the work
conducted on metaknowledge in practicing vol-
untary reading will increase the possibilities of
readers’ development.

As in the questionnaire by Mokhtari and
Reichard (2002), some of our questionnaire
items share a structure on two factors. Our
results reveal that although Creativity and
Customisation share common strategies,
they can be considered to differ in the reading
process.

A detailed analysis has indicated that the
GRS factor is made up of cognitive strategies
that allow readers to monitor and control the
linear text comprehension process. CrS cor-
respond to inferential text reconstruction
processes, and also to the connotative level
that Méndez defines (2006), while CsS reflect
about personally making the text one’s own
and applying literary discourse to life itself as
a socio-cultural learning process. The latter
would correspond to the personal comprehen-
sion concept presented by Sipe (1998, 2002),
which consists in making connections among
our life, the storyline and the characters in the
narration. So this would take a two-way form:
using the text to comprehend ourselves and
to comprehend our life using the text. These
connections between the text and life, and
between life and the text, underline readers’
awareness of their reaction and feelings with
literary aspects.
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Our results revealed that females did a
better job with all the metacognitive compre-
hension strategies. This same finding has been
reported when metacognitive comprehension
strategies have been used with expository texts
(Al-Dawaideh & Al-Saadi, 2013; Jiménez et al,
2009; Madhumathi & Ghosh, 2012).

Nonetheless, our study results must be
interpreted carefully, mainly because the data
were obtained by self-reporting techniques,
with the consequent influence of social desira-
bility. Nor should we forget that our study is a
cross-sectional type. So the analysed relations
did not necessarily demonstrate causality.
Consequently, it will be necessary to conduct
longitudinal studies in order to confirm the
obtained data. It will also be worth replicating
the data with larger samples and with other age
groups from different regions.

We believe that studying the specific weight
of each factor in the construction of reading
habits is a future research line.

References

Al-Dawaideh, A. M. & Al-Saadi, I. A. (2013).
Assessing metacognitive awareness of reading
strategy use for students from the faculty of
education at the university of King Abdulaziz.
Meviana International Journal of Education, 3,
223-235. Retrieved from http://mije.mevlana.
edu.tr/archieve/issue 3 4/17 mije 13 71
volume_3_issue_4 page 223 235 PDF.pdf

Basanta, A. (coord.) (2010). La lectura. Madrid:
Arbor-CESIC.

Berkeley, S., Scruggs, T. & Mastropieri, M. (2010).
Reading comprehension instruction for
students with learning disabilities, 1995-2006:
A meta-analysis. Remedial and Special Education,
31, 423-436. doi:10.1177/0741932509355988

Bettelheim, B. (1986). Psicoandlisis de los cuentos de
hadas. Barcelona: Grijalbo.

Bruner, J. (1991). Actos de significados. Mds alld de la
revolucion cognitiva. Madrid: Alianza.

Burns, G. W. (2005). El empleo de la metdfora en psico-
terapia. Barcelona: Masson.

24

Elisa Larrafiaga y Santiago Yubero
Evaluating metacognitive strategies to comprehend narrative texts

Carrell, P. (1998). Metacognitive awareness and
second language reading. Modern Language
Journal, 73, 121-134. doi: 10.1111/j.1540-
4781.1989.tb02534.x

Clark, C. & Rumblod, K. (2006). Reading for pleasure:
A research overview. London: National Literacy
Trust.

Comisién Europea (2001). New basic skills for all.
National actions to implement Lifelong Learning in
Europa (pp. 15-44). Bruselas: Eurydice.

Cromley, J. G. (2004). Testing the fit of three models
of reading comprehension with 9th grade students.
Poster presentado en la reunién anual de
American Educational Research Association.
San Diego, CA.

Cromley, J. G. & Azevedo, R. (2004). Using think-
aloud data to illuminate a model of high school
reading comprehension. Poster presentado en
la reuniéon anual de American Educational
Research Association. San Diego, CA.

Cromley, J. G. & Azevedo, R. (2006). Self-report of
reading comprehension strategies: What are
we measuring? Metacognition and Learning, 1,
229-247. doi: 10.1007/s11409-90025

Dole, J., Nokes, J. D. & Drits, D. (2009). Cognitive
strategy instrucction. En S. E. Israel & G. G.
Duffy (eds.), Handbook of research on reading com-
prehension (pp. 347-372). New York: Routledge.

Flavell, J. (1979). Metacognition and cognitive
monitoring: A new area of cognitive-devel-
opmental inquiry. American Psychologist,
34(10), 906-911. doi:  http:  //dx.doi.
org/10.1037/0003-066X.34.10.906

Garate, M. (1994). La comprensién de cuentos en
los nifios. Un enfoque cognitivo y sociocultural.
Madrid: Siglo XXI.

Gayo, E., Deatlo, M., Conde, A., Ribeiro, I., Cadine,
I. & Alfonso, S. (2014). Effect of an interven-
tion programo n the reading comprehension
processes and strategies in 5th and 6th grade
students. Psicothema, 26, 464-470. doi: 10.7334/
psicothema2014.42

Goémez, A., Solaz, J. J. & Sanjosé, V. (2014).
Competencia en lengua inglesa de estudi-
antes universitarios espafioles en el contexto
del EEES: niveles de dominio lingiiistico,


http://mije.mevlana.edu.tr/archieve/issue_3_4/17_mije_13_71_volume_3_issue_4_page_223_235_PDF.pdf
http://mije.mevlana.edu.tr/archieve/issue_3_4/17_mije_13_71_volume_3_issue_4_page_223_235_PDF.pdf
http://mije.mevlana.edu.tr/archieve/issue_3_4/17_mije_13_71_volume_3_issue_4_page_223_235_PDF.pdf
http://dx.doi.org/10.1177/0741932509355988
http://dx.doi.org/10.1111/j.1540-4781.1989.tb02534.x
http://dx.doi.org/10.1111/j.1540-4781.1989.tb02534.x
http://psycnet.apa.org/doi/10.1037/0003-066X.34.10.906
http://psycnet.apa.org/doi/10.1037/0003-066X.34.10.906
http://dx.doi.org/10.7334/psicothema2014.42
http://dx.doi.org/10.7334/psicothema2014.42

Ocnos (2015), 14: 18-27
DOI 10.18239/ocnos_2015.14.02

estrategias metacognitivas y habitos lectores.
Revista de Educacion, 363, 154-183. doi:
10.4438/1988-592X-RE-2012-363-175

Guthrie, J. T., Hoa, A. L., Wigfield, A., Tonks, S. M.,
Humenick, N. M & Littles, E. (2007). Reading
motivation and reading comprehension growth
in the later elementary years. Contemporary
Educational Psychology, 32, 282-313. doi:
10.1016/j.cedpsych.2006.05.004

Gutiérrez-Braojos, C. & Salmerén, H. (2012).
Estrategias de comprension lectora: ensefianza
y evaluacién en Educacién Primaria. Revista de
Curriculum y Formacién del Profesorado, 18(1),
184-202. Retrieved from http://www.redalyc.
org/comocitar.oa?id=56724377011

Jacobs, J. E. & Paris, S. G. (1987). Children’s
metacognition about reading: issues in
definition, measurement, and instruction.
Educational Psychologist, 22, 255-278. doi:
10.1080/00461520.1987.9653052

Jiménez, V., Puente, A., Alvarado, J. M. &
Arrebillaga, L. (2009). Medicién de estrategias
metacognitivas mediante la escala de conciencia
lectora: ESCOLA. Electronic Journal of Research
Psychologist, 7, 779-804. Retrieved from http://
www.redalyc.org/articulo.0a?id=293121945010

Jitendra, A. K., Burgess, C. & Gajria, M. (2011).
Cognitive strategy instruction for improving
expository text comprehension of students with
learning disabilities: The quality of evidence.
Exceptional Children, 77, 135-159.

Johnston, A. M., Barnes, M. A. & Desrochers, A.
(2008). Reading comprehension: Developmental
processes, individual differences and interven-
tions. Canadian Psychology, 49, 125-132. doi:
http://dx.doi.org/10.1037/0708-5591.49.2.125

Kirsch, I., de Jomg, J., Lafontaine, D., McQueen, J.
& Mendelovits, J. (2002). Reading for change per-
formance and engagement across countries results
from Pisa 2000. OECD. Retrieved from http://
www.oecd.org/edu/school/programmeforinter-
nationalstudentassessmentpisa/33690904.pdf

Logan, S., Medford, E. & Hughes, N. (2011). The
importance of intrinsic motivation for high and
low ability readers’ reading comprehension per-

Elisa Larrafiaga y Santiago Yubero

Evaluating metacognitive strategies to comprehend narrative texts

formance. Learning and Individual Differences,
21,124-128. doi: 10.1016/j.1indif.2010.09.011

Lopez-Escribano, C., Elostia de Juan, M. R., Gémez-
Veiga, I. & Garcia-Madruga, J. A. (2013). A
predictive study of reading comprehension in
third-grade Spanish students. Psicothema, 25,
199-205. doi: 10.7334/psicothema2012.175

Madariaga, J. M. & Martinez, E. (2010). Theteaching
of reading comprehension and metacompre-
hension strategies. A program implemented by
teaching staff. Anales de Psicologia, 26, 112-122.
Retrieved  from  http://www.redalyc.org/
articulo.0a?id=16713758014

Madhumathi, P. & Ghosh, A. (2012). Awareness of
reading strategy use of Indian ESL students and
the relationship with reading comprehension
achievement. Canadian Center of Science and
Education, 5(12), 131-140. doi: http://dx.doi.
org/10.5539/elt.v5n12p131

McLain, K. V. M., Gridley, B. E. & Malntosh,
D. (1991). Value of a scale used to measure
meta-cognitive reading processes. Journal
of Educational Research, 85,81-87. doi:
10.1080/00220671.1991.10702817

Méndez, S. (2006). Comprensién lectora y textos
literarios: una propuesta psicopedagogica.
Revista de Educacién, 30(1), 141-155. Retrieved
from http://www.redalyc.org/articulo.
0a?id=44030109

Mokhtari, K. & Reichard, C. A. (2002). Assessing
students’ metacognitive awareness of reading
strategies. Journal of Educational Psychology,
94, 249-259. Retrieved from http://www4.
ncsu.edu/~jlnietfe/Metacog Articles_files/
Mokhtari%20%26%20Reichard%20(2002).pdf

Molina-Villasefior, L. (2006). Lectura y educacién:
los habitos lectores y su repercusiéon académica
en Educacién Secundaria Obligatoria. Ocnos, 2,
103-120. doi: 10.18239/ocnos_2006.02.07

Murphy, P. K., Wilkinson, I. A. G., Soter, A. O.,
Hennessey, M. N. & Alexander, J. F. (2009).
Examining the effects of classroom discus-
sion on students’ comprehension of text: a
meta-analysis. Journal of Educational Psychology,
101, 740-764. Retrieved from http://www.quali-
ty-talk.org/pdf/Murphy_et_al 2009.pdf

25


http://dx.doi.org/10.4438/1988-592X-RE-2012-363-175
http://dx.doi.org/10.1016/j.cedpsych.2006.05.004
http://dx.doi.org/10.1016/j.cedpsych.2006.05.004
http://www.redalyc.org/comocitar.oa?id=56724377011
http://www.redalyc.org/comocitar.oa?id=56724377011
http://dx.doi.org/10.1080/00461520.1987.9653052
http://www.redalyc.org/articulo.oa?id=293121945010
http://www.redalyc.org/articulo.oa?id=293121945010
http://psycnet.apa.org/doi/10.1037/0708-5591.49.2.125
http://www.oecd.org/edu/school/programmeforinternationalstudentassessmentpisa/33690904.pdf
http://www.oecd.org/edu/school/programmeforinternationalstudentassessmentpisa/33690904.pdf
http://www.oecd.org/edu/school/programmeforinternationalstudentassessmentpisa/33690904.pdf
http://dx.doi.org/10.1016/j.lindif.2010.09.011
http://dx.doi.org/10.7334/psicothema2012.175
http://www.redalyc.org/articulo.oa?id=16713758014
http://www.redalyc.org/articulo.oa?id=16713758014
http://dx.doi.org/10.5539/elt.v5n12p131
http://dx.doi.org/10.5539/elt.v5n12p131
http://dx.doi.org/10.1080/00220671.1991.10702817
http://www.redalyc.org/articulo.oa?id=44030109
http://www.redalyc.org/articulo.oa?id=44030109
http://www4.ncsu.edu/~jlnietfe/Metacog_Articles_files/Mokhtari%20%26%20Reichard%20(2002).pdf
http://www4.ncsu.edu/~jlnietfe/Metacog_Articles_files/Mokhtari%20%26%20Reichard%20(2002).pdf
http://www4.ncsu.edu/~jlnietfe/Metacog_Articles_files/Mokhtari%20%26%20Reichard%20(2002).pdf
http://dx.doi.org/10.18239/ocnos_2006.02.07
http://www.quality-talk.org/pdf/Murphy_et_al_2009.pdf
http://www.quality-talk.org/pdf/Murphy_et_al_2009.pdf

Ocnos (2015), 14: 18-27
DOI 10.18239/ocnos_2015.14.02

Oistein, I. (2009). Motivation for reading compre-
hension. Learning and Individual Differences, 19,
252-256. doi: 10.1016/j.1indif.2008.09.002

Parkin, M. (2004). Tales for coaching: Using stories
and metaphors with individual and small groups.
London: Kogan Page.

Pearson, P. D. (2009). The roots of reading com-
prehension instruction. En S. E. Israel & G. G.
Duffy (eds.), Handbook of research on reading com-
prehension (pp. 3-31). New York: Routledge.

Pereira-Laird,J. A. &Deane, E.P. (1997). Development
and validation of a self-report measure of
reading strategy use. Reading Psychology, 18(3),
185-235. doi: 10.1080/0270271970180301

Pérez-Tornero, J. M. & Sanagustin, P. (2011). De
la lectura superficial a la lectura profunda:
una escala de las operaciones de lectura en un
contexto TIC. Lenguaje y Textos, 34, 17-27.

Qun, C., Roehring, A. D., Mason, R. S. &
Meng, W. (2011). Psychometric properties
of meta-cognitive awareness of reading
strategy inventory. Journal of Educational and
Developmental Psychology, 1, 3-17. doi: http://
dx.doi.org/10.5539/jedp.vinlp3

Sipe, L. (1998). The construction of literary under-
standing by first and second grades in response
to picture storybook read-alouds. Reading
Research Quarterly, 33(4), 376-378. doi: 10.1598/
RRQ.35.2.4

Sipe, L. (2002). Talking back and taking over: Young
children’s expressive engagement during sto-
rybook read alouds. The Reading Teacher, 55(5),
476-483. Retrieved from http://www.read-
writethink.org/files/resources/lesson_images/
lesson156/sipe.pdf

Solis, M., Ciullo, S., Vaughn, S., Pyle, N., Hassaram,
B. & Leroux, A. (2011). Reading comprehension

26

Elisa Larrafiaga y Santiago Yubero
Evaluating metacognitive strategies to comprehend narrative texts

interventions for middle school students with
learning disabilities. A synthesis of 30 years
of research. Journal of Learning Disabilities, 45,
327-340. doi: 10.1177/0022219411402691.

Soriano, M., Sdnchez, P., Soriano, E. & Nievas, F.
(2013). Instruccién en estrategias de compren-
sién lectora mediante enseflanza reciproca:
efectos del agrupamiento de los estudiantes.
Anales de Psicologia, 29, 848-854. doi: http://
dx.doi.org/10.6018/analesps.29.3.158401

Todorov, T. (1991). Critica de la critica. Una novela de
aprendizaje. Caracas: Monte Avila.

Tolchinsky, L. & Solé, I. (2009). Las condi-
ciones del aprendizaje de la lengua escrita.
Infancia y Aprendizaje, 32, 131-140. doi:
10.1174/021037009788001798

Vygotski, L. S. (1994). The Vygotski’s reader. Oxford:
Basil Blackwell.

Wigfield, A., Guthrie, J. T., Perencevich, K. C.,
Taboada, A., Klauda, S. L., McRae, A. &
Barbosa, P. (2008). Role of reading engagement
in mediating effects of reading comprehension
instruction on reading outcomes. Psychology in
the Schools, 45, 432-445. doi: 10.1002/pits.20307

Yubero, S. & Larrafaga, E. (2010). El valor de la
lectura en relaciéon con el comportamiento
lector. Un estudio sobre los habitos lectores y
el estilo de vida en nifios. Ocnos, 6, 7-20. doi:
10.18239/ocnos_2010.06.01

Yubero, S. & Larrafiaga, E. (2013). Comprender los
textos para analizar la realidad. Respuestas
socioeducativas ante los retos sociales. En
S. Torio, O. Garcia-Pérez, J. V. Pena & C. M.
Ferndndez (Coords.), La crisis social y el Estado
de Bienestar: Las respuestas de la Pedagogia Social
(pp. 111-117). Oviedo: Servicio Publicaciones
Universidad de Oviedo.


http://dx.doi.org/10.1016/j.lindif.2008.09.002
http://dx.doi.org/10.1080/0270271970180301
http://dx.doi.org/10.5539/jedp.v1n1p3
http://dx.doi.org/10.5539/jedp.v1n1p3
http://dx.doi.org/10.1598/RRQ.35.2.4
http://dx.doi.org/10.1598/RRQ.35.2.4
http://www.readwritethink.org/files/resources/lesson_images/lesson156/sipe.pdf
http://www.readwritethink.org/files/resources/lesson_images/lesson156/sipe.pdf
http://www.readwritethink.org/files/resources/lesson_images/lesson156/sipe.pdf
http://dx.doi.org/10.1177/0022219411402691
http://dx.doi.org/10.6018/analesps.29.3.158401
http://dx.doi.org/10.6018/analesps.29.3.158401
http://dx.doi.org/10.1174/021037009788001798
http://dx.doi.org/10.1002/pits.20307
http://dx.doi.org/10.18239/ocnos_2010.06.01

Ocnos (2015), 14: 18-27
DOI 10.18239/0cnos_2015.14.02

Elisa Larrafiaga y Santiago Yubero
Evaluating metacognitive strategies to comprehend narrative texts

Annexe 1: Questionnaire of metacognitve strategies to comprehend narrative texts

(CEMCoTeN)

Mark the degree to which you use the reading strategies below when you read a narrative literary

text

1 2 3

4

Never Very rarely Quite frequently

Always

1. Istop at some paragraphs to reflect on them.

reading.

2. I'pay attention and read carefully to make sure [ comprehend what I'm

W | W

~

3. I goback to pick up the thread when I'm not concentrating.

4. Icandeduce avision of reality from reading.

5. I'relate the text to, and compare it with, real life.

6. When the text is difficult, I pay more attention when I'm reading.

7. I consider why the characters in the book behave in a certain way.

8. I stop now and again to think about what I'm reading.

9. Iresort to my experiences to help me understand what I'm reading.

10. Iimagine being in the characters’ place.

11. I analyse the characters and imagine how they feel.

12. Icheck my comprehension when I come across contradictory
information.

—_— i — = === === ==

NI N I NS I NS I B SO 0 I NS 2 I NS 3 I NS I [ \S T I \S ]

WIW W IWIW | W|lW|lw|Ww|w

R R R R R R R

13. Itry to guess what will happen asIread.

~

14. WhenIdon't understand the text, [ read it again to improve my
understanding.

W | W

15. Iimagine how I'd like the story to unfold.

16. I check if what I assumed about the text is right or wrong.

17. Itry to guess the meaning of the words or sentences I don't know.
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